1. DEFINITION OF EVALUATION

(€) Selection of students/trainee
valuation 1s defined as a 5\ stematc (1) Success or failure
Progess ¢ ov wWhich the w orth or value of some- (g) Feedback to leacher/coach
hmg s ju f_i_f.__ Evaluation i Phymal education (h) Umiversity/College/Department/School
can be defined as a continuous process based public relations
upoa cntena wiuch cooperatively developed and 1) Pr

d “ h.u u.m.%'emt Of'

(1) Protection of society (certification of
competence)

3. COMPONENTS OF EVALUATION

Five basic components of evaluation are as
under :

. Audience,

2. Purpose,
3. Questions
« Programmes and courses in relation to 4. Scope, and
educational objectives.

5. Resources

. PURPOSES OF EVALUATION

To determine these components, one must
~—————  ask the following guestions :
2} Incentive 1o L eam (mouvation)

(0} incentive to perform (motivation)

e For what audience 1s the evaluation
" . . . t ?
(¢} Feedback to student/trainee being conducted
¢} Modification of Learning/training

o For what purpose 1s the evaluation being
o i conducted?
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e MWHhat 15 the scope of the evaluation”

the evaluation?
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o meching new people

o opmion of the class
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e current trends

'

e public heaith mnitiatives

 promotion of physical activity/physical
education

}

o problems with obesity or NCDs (non
commun:cable diseases)

3 ; e evaiuation standards for school/college
) |

) : DrOgrammes
- Evaluation

Definition [ : The process of making
judgments about the results of measurement n
terms of the purpose of the measurement
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Deiinition 2 : The process of obtaining
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| mformation (data) and using 1t (o form
= judements. which in tum are used in decision
maKing

Fvaluation 1s use of measurement in making
decisions which mnvolves interpretaticn of a
score. Hence, place value judgment on the
measurement

}

o What questions will be asked in the

g « \What resoerces are avarlable 1o conduct

\leasurernent and Evaluation examples m — ——— i
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4. KEY FOCUS OF EVALUATION

Evaluations may be focused P

student 'i‘drning (student cx.li;:.::‘lt_;:}:\g*-h
clicctiveness of Instimtion school prog 1:1:..!::
(Frogramme esaivation), and the clh:m--\
ol the curniculum (curriculum evalya Ness

Tt?.’.l“h ™~ als »§ lan + oS, ' on)
CICTS Qiso reiiect on the effectivencss of they

Imsiucuon (teacher self-evaluation)
Evaluation of Students

.~\s:~:¢s:::mcn:
techmques are selected or

‘ designed to Cather
d.u:L'mﬁ’rml.ltmn related to how w el :-‘-htld:m-:
are achieving the learning objectives of e
curmiculum. The specific assessment techmque
used at any given time depends on severa|
tactors, including the type of leaming outcomes
namely movement skill development, fitness
development, conceptual understanding.
personal and secial skills, athtodes and x..lluc;:;
the subject arca content. the nstructionai
strategres used, the student's level of

development and the specific purposes of the

cvalualion.  Vartous tests and measurcment

techmiques are used to evaluate students 7

trainces/players on different parameters.

Evaluation of Programme : Lvaluation of
a programme 1s a svstematic process ol
gathering and analyzing dat/information about
some aspect of a programme (may be collepe/

school/training/coaching) in order to make a
decision or to communicte to others mvolved

in the decision-making r:rocess.
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[ermiology review can be made from the
following such as Which 1s a measuremient”,
Which s a test? or Which is an evaluation”

FEvaluation of a programme can be
conducted at two levels relatively informally
at the team level/classrcom level or morce
formally at the laboratory/ground/classroom,
nstitute/school or state/national levels.

" "V B T e Belyy (ac\Sond At the team leveliclassroom level,

e skinfeld caliper
* 55 inm

Skinfold caliper” 1s a test; 53 mm’ 15 @ evaluation of a PIOEIAMINC 15 used 1o determine
measurement whereas ‘*You're n the hcalthy  whether the programme being presented to the
Itness zone’ 1s an evaluation

trainees/sportspersons/students 1s seching their
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levelclassroom leve! are relatvely mlermal, ba
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they z-‘.hnllltl be done sy \li‘li‘l.‘lllf.‘l“\ Sliu“h
oy thnattons should include wentithcation of the
s+ of concern, collechon and analvas of dat’

nlormanton and pdement o decision-makimg

Evaluation of Curviculum @ At the
mstitntion or state level, Evaluation ot
Curnculum mvolves making judpments about
the eflectiveness of authorzed comcula m ondes
o find out if they are beng cliectively
nnpicnml!'ml and whether they are meeting the
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Evali :hon of Cumculum mvolves pathenng
dataintor nation i order to detenmme how well
the curmculum s perforomnp - The ponapal
reasons for curnculum evaluahion are to make
improverents such as changes to the curriculum
document 1o |1rm'n|t: FCSOUTCEs OF Inserviee o

[CaC Ill.‘l!i

[U1s projected that evaluation of cormculunn
be a shared, collaborative effort mvolving all of
the man education partners - the nsttution/
state/nation Physical cducation teachers
contnibute i the development of siruments,
vahdation, ficld testing, scormp and dats
Infcrpretation
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appropriate programmes lor all students
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[he moan purpose of tormabive evaluaonon

o amprove apstruction and <tudent leammy
loprovides teachers wath valuable mtormaton
apen which mstructional modihicanons may be
made  This ivpe of evaloatian helps teachers

undor<tand the devree to which stadents are

lcarming the course mwateral and the extent (o
which their skills, hiness levels, knowledue,
anderstandimge and attitudes wre developing
Students are piven direction for futare Tearming
d are encouraged (o take responsibility for

their own progiess

). Summative evaluation occurs most oflen
at the end of a umt of study. Its prunary purpose
v (o determune what has been learned over a
period of tune, to summanze student progress
“nd 1o report to students, parents and educators
o progress relative o curriculum objectives.

Scldom are evaluations strictly formative
or sinctly summative For example. summative
cvalusbon can be used formatively to assisl
icachers m making decisions about changes to
mistrnchional strategies or other aspects of
students” learming programmes. Similarly,
lormative evaluation may be used to assist
reachers in making summative judgments about
student progress 1t s important that teachers/

ramers coaches make clear to students/tramnees
he purpose ol assessments and whether they
may later be used summatively

1. Diagnostic evaluation usually occurs al
the beginmimg of the school year or before a
antt of mstruction. It wdentifies students who
lack prerequisite skills, fitness, knowledge or
understanding so that remedial help can be
aranged It also cerves to wdentity gifled learners
to ensure they are bemg sulficiently challenged
Diagnostic testing also dentifies student
mterests  Diagnostic evaluation provides
mlormation essential (o teachers m designing

(SSENTIALS OF PHYSICAL EDUCA TG

(eachers/irmers conduct all three ty s
cyaluaton lllllll‘ly the course 0l the mstit on/

« ool year or conrve penod

6. GINLRAL PRINCIPLLS Ol
[VALUATION

e lollowmype live genenal carding pringiple

provide a framework (o assist teachets
planming for student evaluation

"h]' Evaluation Is a planned ang
contimuous activity @ I valualion 1s an essentiy
part of the tcachmg-lcaming process [t shoul
be a planned, contmuous activity that 1s closely
linked (o both curnenlum and instruction

(W) Evaluation is directed by proposed
lcarning outcomes : [ valuation should Le
cuided by the tended learnmg outcomes of
the curticulum and a vanety of assessinent
strategics should be used

(y1) Evaluation process is communicaled
in advance : Lvaluation plans should be
communicated in advance Students should have
opportumties for mput regarding the evaluation
process The weighting of cnteria and 1n some
mstances the establishment of cniteria can be
negotiated among teacher and students.

(iv) Evaluation must be fair and

impartial. It should be sensitive to family,
classroom, school and community situations |
should be free of bias Students should be given
opportunities to demonstrate the extent of their
shills, TGtness levels, knowledge, understanding
and attitades

(v) Evaluation is for posilive feedback :

livaluation should help students. It should pro-
vide posihive feedback and encourage studens
(0 participate actively i their own learning

Phases of the [valuation Process

Although c¢valuation 1s not stnctly

sequent:al, it can be viewed as a cyclical process
made up of four phasces namely preparation,
assessment, evaluation and reflection. This
process mvolves the teacher as a decision maker
throughout all these four phases

(YALUATION TOOLS AND TECTINI
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|. Preparntion phase @ Durnng the
prrp;lrnilun phase, decisions are made thal

dentily what 15 to be ey haated, the
cvaluation o be used (1 e formative, summalive

(f diapnostic), the coterna agamnsl v hich student
lcarning, oulcomes will be judged and the mos!
appropriate assessment techmques with which
to pather information on student progress The
eacher's decisions m this phase form the basis

(or the remaining phascs

2. Assessment phase @ During the

assessment phase, the leacher idenufies

nformation-gathening strategies, construcls of
sclects nstruments, administers them (0 the
udents, and collects and orgamizes the
information on student learning progress The
icacher continues to make decisions i this

phase. The identification and chimmation of bias
(¢ g., gender and culture bias) from the
assessment techniques and instruments, and
determining where, when and how assessments
will be conducted are examples of important
considerations for the teacher.

3. Evaluation phase : Durning the
evaluation phase, the teacher interprets the
assessment information and makes judgments
aboul student progress. Based on the judgments
or cvaluation, teachers make decisions about
student learning programs and report on
progress (o students, parents and appropriate
school personnel.

4, Reflection phase : The reflection phase
allows the teacher to consider the extent to
which the previous phases in the evaluation
process have been successful Specifically, the
leacher evaluates the utihty and appropriateness
of the assessment lechmques used Such
reflection assists the teacher in making decisions
concerning improvements or modifications to
subsequent teaching and evaluation.
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7. DATA/INFORMATION GATHIRING

—

Reporting to students and parents must be
based upon real evidence. In order to butld up
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5. ASSESSMENT TECHNIQUES
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Methods of Organization

the hroad
gsseysment

These methods refer 1o
organizational struciure of the
lechimques a leacher/trainer may lecide o use

« Assessment Stalions

o Individual Assessments

« Pecr and Group Assessments

« Leaming- Contracts

« Self-Assessmenl

« Portfohos

Data Recording Methods : These methods
may be used within the structure of any of the
methods of orgamization and with any of the
ongoing studenytrainee acuvities, as well as tests

and quizzes

« Anccdolal Records
o Observation Checklists
e Rating Scales

Ongoing Activities of Students : These
techniques are those a teacher/trainer would use
throughout the course of a regular nstitution
school working day when students/trainees are
engaged 1n their usual learming activities

——

¢ Performance Assessment
o Written Assignments
o Presentations
e Discussions
¢ Joumal Wnung
o Problem Solving
* Projects
o lomework
« Conferences/seminars
¢ [nlerviews

— T ——
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Standards tor Fvaluation
-

Yo Norm-referenced Standard - N
deveioped based on 2 large number of
manviduals Norm-referenced Standards are used
0 jugee periformance in relation 1o the
periormances of others of a defiped Eroup

Peroentile ranks are a2 common method for
developing norms. Percentile rank 55 percemage
that can be expectad 10 soore below a enven
vajue. If an mndmnvidual’s score reaches thth}iﬁ&
percentile, then that person scored better than
35% of the group

i"‘w Criterion-referenced Standard : This i
used 1o determune if an individual has attamned
2 specihed level. A predetermined standard tha
shows whether an individual has achieved 2
gesired level of performance. Hence, the
periormance of an indrvidual is compared

agamst a predersrmimned standard, nof agamnst

the periormance of others

Steps Imvelved in Making an Evalustion
parpose of

|

3 Find or develop 2 standard.
4. Compare 2 person’s performance on the

iest 10 a standard.
5. Make the evaluation then discuss and  h
distribute the results in the most p
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1 A hoowledee Meavmement
| o Uhedders develamed somatotyvpes Usvvhotepioal Parametors Measurement
* L dese. L : =N ANV 1 Uhaviologheal Pavameters Meavurement
' " .‘ ~I o Th \oeamnoephy  (mscular handness) Wiomechantoal Analvsin Measmroment
b Fhka A ’ " *
A aom st 2 n g \-H'\.“-‘\.' “
T & lighuilin Uadamarphic (heavy solness) Purpores of knowledge tests
\ \ Powdt Meavaremend (a) Assignme a piade o summanive
e Vivmoad Juean Test (Dadley Sarpent) cvaluation
e o P Correlates with 20 vd dash, hgh () Measuning proptess or lormative
o i are. vianding broad jump, N b shot {feedback
o rectavern o athtlE e ONTINCNER 12 A3t () Providing leedback 1o students o
S wopran yarhicpants as to then
1 S lls "'.'ln:: o~ ‘r“:‘;‘ ot o Y qraf \i- tl\‘ \1(5.“ 3‘('1“‘\-"“ ‘ i\ t;l A\ ““f' ‘ LI ‘
' L —— - Jatus and what the class o propramme |
anes JU snin ®  MDAITLC TN, 1. 'x“f"\q: (O 3 \
knowledge expectations are -1.
N O ThE PO P - ' N e T . |
. Goneral Motor Abiliy Measnrement () Motivating students ot programme |
v A 1"‘: " N o~ . . p TRy . \ .
< AN LR e race ! totor Aty Text pmh(“mmln o lecam the matenal tested
= B WA | Py f. N 1 Y . "; :l ‘z"" - - ' « § u . : : l
- SETDIRG TATQOEIRE. S5k N v 1owa Jmace e w‘ Assessing lc.u‘hnm of 1n.‘~\lllﬂlﬂlll.l‘ -.
-': 1-1. ) | Tl: ‘h'"\ % ‘1 " L LY iy l
| h Ralance Mceasurement cllectiveness |
o HIhoul | - - , ” . ‘
Ninesthetic Measure Counstruction and Adminstration ol \
B S ) e - sh. .~ ! ~ k. N - r:li: = . ~ ‘\ hu
" . TG W S Tm— g T‘;‘..m:. Lt measure, has a great deal 10 Py chomotor (Skall) Tests T

Jamher IRIRTTINTS 1 do wath physical performance 12, TYPLS OF PSY CHOMOTOR 1L515
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DR SNy
S T R FRIBEy Measurement Motor ability : The innate and acquired
‘ SRS S TS e it and Reach Testis an example abilty of an individual to perform motor skills
_'“‘””‘T Rhvthm and Dance Measurement of a pencral pature, exclusive of hghly
KRR, SE— e No test which is casy for teachers touse  specialized sports or gymnastie skills.
l"*--"-'*:"’ S/ WLl SaseRs Measurement of motor ability no longer
'r"“‘“'”::‘? e -. Speed and Reaction Time Measurement  popular because :
FOND TEEERpCERG 1_ e 20 yd dash; 30 vd dash; 100 meters, l. Existence of general motor ability
TP DAY | Stek test (reaction) qucstim\cd; abilities speciﬁc 1O
@ity : The Amencan Prychologc : Strength Measurement performance task.
APA) reporind St valday s e | « D weters; weights (one-rep max). ). Construct vahdity of motor ability test
TIETILIL SRRTROISTHAC 12 @ st & Muscolar Endurance Measure batteries has never been established
N - “-::j- e ? ; o Pull-ups, push-ups, chin-ups, repetitive 3. Lack of consensus on what the
| (S —— ""_:“ L weight hifting (curls, bench press, etc.) components of motor ability are.
=g b el | Cardiovascular Endurance Motor capacity : The individual’s potential
Fxpmpie = A sweagth st et s vabd o0 | e Harvard Step Test (field measure), ability to perform motor skills.
bpel SIDICINS 15 DO DECCssaly v } Cooper Twelve-minute run-walk, Motor educability : The individual’s abihity
SIRETY Roul. ; o leam new motor skills. These tests are No

Physical Fitness Measurement

VALUATION TECH\IQLES IN \Military fitness tests; Kraus-Weber Test,
:H ?- E :. L EEDLC"'H!D‘\‘ ‘ AAHPERD \'Olnh FIIDCSS leSl elC. P[-efer 10 measure ph)rsic:ﬂ pt[{(ﬁrmﬂnge

longer popular.

s rupmies e o snder Sports Skill Measurement components of agility, balance, card:o

(¥ Scanned with Oken Scanner



